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HOW TO USE THE GUIDELINES
The present Guidelines aim at showing the methodological basis and the operative
indications to apply the TASK competences’ assessment framework, based on
authentic task assessment approach, addressing:
•
•
•
•

Teachers,
Head Teachers,
Practitioners,
Policy makers and decision makers,

interested and engaged in the implementation of procedures for competences’
assessment.
The document shows the genesis of the model, why to adopt it, how to apply it,
how to exploit it. It is structured as follows:
PART 1 GUIDELINES: highlights the reasons why a task based assessment
methodology is necessary and useful; introduces the genesis of the proposed
methodology designed within the European frame of ERASMUS+ Programme,
describes the assessment framework and the assessment procedure step by step;
provides operative indications and suggestions to effectively carry out the
assessment at school.
PART 2. RECOMMENDATIONS: highlights the potential of the assessment
framework suitable to be applied at a system level: extending it as a good practice
at national and European level; transferring it into other fields of training and
education; exploiting it from a sectorial and geographic point of view. TASK project
Partners first, on the basis of their institutional activity, are capable and interested
in taking advantage of these recommendations.
ANNEX: Rules and formats to certificate the competences in the partners’
countries.
REFERENCES.
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PART 1. GUIDELINES
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TASK PROJECT AT A GLANCE
TASK project (Teacher Assessing Key Competences in School: authentic task based
evaluation methodology) was designed to support teachers through the
development of a methodology for the assessment of Key Competences in order to
certificate them with national formats, starting from the exploitation and
adaptation of the VINTAGE model. Designed, tested and validated in a Grundtvig
project of the Lifelong Learning Programme (adult education field), the VINTAGE
model is characterized as an authentic, self-reflective, proactive and anchored to
the context assessment methodology; the project has developed an online tool
based on the model that allows the user to self-evaluate his Key Competences
(www.learningcom.it/vintage).
The TASK methodology integrates a framework for the self-assessment of Key
Competences in the lower and upper secondary school, a web application for the
self-assessment and a set of didactic approaches and strategies for teachers aimed
to support them in the application of the procedure.
The target is composed by lower and upper secondary school teachers (ISCED2 and
ISCED3).
TASK project has been co-funded by the Erasmus+ Programme of the European
Commission and has been realized by a transnational partnership composed by 7
European organizations:
•
•
•
•
•
•
•

IISS “E. Majorana”, Italy, applicant;
Learning Community Srl, Italy;
Istituto Comprensivo Bozzano, Italy;
EUN Partnership AISBL, Belgium;
Merkez Ataturk Ortaokulu, Turkey;
College Drouyn, France;
IES Ribeira, Spain.
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WHY A TASK BASED ASSESSMENT
METHODOLOGY
Investing in Europe's human capital and performance-oriented reforms of
education and training systems is part of the necessary efforts to restore a
sustainable smart, sustainable and inclusive European growth under the Europe
2020 strategy (Annual Growth Survey for 2016). That is why European policies
support Member States' work in guaranteeing that education and training focus on
competences more than on disciplines and that, by the end of initial education and
training, young people have developed the key competences to a level that equips
them for adult life, which forms a basis for further learning and working life, and
that adults are able to develop and update their key competences throughout their
lives.
TASK project contributes to meet this aim putting into effect the European policies,
by providing a set of didactic approaches and strategies for the assessment of Key
Competences in the lower/upper secondary school supporting the competence
certification process.
Currently Key Competences are implemented in the school field, at European level,
with three relevant remarks:
1. despite still no European countries has completed a full transition to education
competence based, have been launched several initiatives and experiments in the
direction of the visibility and recognition of Key Competences;
2. the construction of a school based on Key Competences requires the adoption of
new approaches, policies and tools to plan paths, assess and certify the
competences;
3. it is necessary that teachers use methodologies and tools for an authentic
assessment of Key Competences for both formative and final evaluation.
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WHAT THE KEY COMPETENCES ARE?
The European Union has identified 8 Key Competences that enable every citizen to
adapt to changes of society (Recommendation of the European Parliament and of
the Council of 18 December 2006 on key competences for lifelong learning). They
are important for the personal fulfilment and development, for the working life, for
studying and learning new things. Everyone should possess them: young people
in training to get ready for the adult life, adult and senior people for Lifelong
Learning in order to continuously improve knowledge. The 8 Key Competences are
the following:
1. COMMUNICATION IN THE MOTHER TONGUE, that is the ability to express and
interpret concepts, thoughts, feelings, facts and opinions in both oral and written
form (listening, speaking, reading and writing) in the mother tongue and to
interact linguistically in an appropriate and creative way in a full range of social and
cultural contexts.
2. COMMUNICATION IN FOREIGN LANGUAGES, that involves, in addition to the
main skill dimensions of communication in the mother tongue, mediation and
intercultural understanding. The level of proficiency depends on several factors and
the capacity for listening, speaking, reading and writing.
3. MATHEMATICAL COMPETENCE AND BASIC COMPETENCES IN SCIENCE AND
TECHNOLOGY. Mathematical competence is the ability to develop and apply
mathematical thinking in order to solve a range of problems in everyday situations,
with the emphasis being placed on process, activity and knowledge. Basic
competences in science and technology refer to the mastery, use and application
of knowledge and methodologies that explain the natural world. These involve an
understanding of the changes caused by human activity and the responsibility of
each individual as a citizen.
4. DIGITAL COMPETENCE involves the confident and critical use of information
society technology (IST) and thus basic skills in information and communication
technology (ICT).
5. LEARNING TO LEARN is related to learning, the ability to pursue and organise
one’s own learning, either individually or in groups, in accordance with one’s own
needs, and awareness of methods and opportunities.
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6. SOCIAL AND CIVIC COMPETENCES. Social competence refers to personal,
interpersonal and intercultural competence and all forms of behaviour that equip
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individuals to participate in an effective and constructive way in social and working
life. It is linked to personal and social well-being. An understanding of codes of
conduct and customs in the different environments in which individuals operate is
essential. Civic competence, and particularly knowledge of social and political
concepts and structures (democracy, justice, equality, citizenship and civil rights),
equips individuals to engage in active and democratic participation.
7. SENSE OF INITIATIVE AND ENTREPRENEURSHIP is the ability to turn ideas into
action. It involves creativity, innovation and risk-taking, as well as the ability to plan
and manage projects in order to achieve objectives. The individual is aware of the
context of his/her work and is able to seize opportunities that arise. It is the
foundation for acquiring more specific skills and knowledge needed by those
establishing or contributing to social or commercial activity. This should include
awareness of ethical values and promote good governance.
8. CULTURAL AWARENESS AND EXPRESSION, that involves appreciation of the
importance of the creative expression of ideas, experiences and emotions in a
range of media (music, performing arts, literature and the visual arts).

TASK ASSESSMENT FRAMEWORK
Competences are defined as a combination of knowledge, skills and attitudes
appropriate to a context: you are “competent” if you are able to act well in a certain
situation. To be competent does not mean solely to know something or to have
some notions about some topics, but also to put into practice the knowledge in a
given context and situation of variable complexity.
That is why assessing a competence needs assessing a knowledge in action, a
behaviour performed in a certain context in order to execute an authentic task of
variable complexity that remarks the mastery level and the quality dimension of
the shown competence.
Assessing a competence, then, requires to take into consideration all aspects of
intelligence, including the visual, kinaesthetic, intrapersonal, interpersonal, visual
and auditory dimensions.
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Starting from these premises, the TASK framework is based on authentic task
assessment approach. Furthermore, it is grounded on the approach of selfdiagnosis and reverses the traditional evaluation pathway: the learner is asked to
recognize himself in one of a set of given competence profiles, corresponding to
different mastery levels, activating self-reflection and self-direction capabilities.
The mastery level chosen by the student reflects a first appraisal of a “tendency” to
be checked through the assessment procedure in the next steps. At the beginning
the mastery level chosen by the student represents, metaphorically, a faded picture
that will acquire clearer and focused outlines during the assessment procedure.
This recognition is the starting point to carry out the self-assessment process, which
leads to check the actual profile of competence, to acquire awareness, helping to
draw a self-portrait that fully represents the person and the possessed
competences. The assessment pathway guides to check the quality of the
performance, suggesting real situations and authentic tasks to be performed in
contexts of increasing complexity in order to match the actual level of mastery. The
output of the self-assessment is the description of the competence profile, resulting
from the combination of the level of mastery and the quality rate expressed for all
the clusters of a competence.
The components of the TASK assessment framework are:
•
•
•
•
•

the authentic task,
the mastery level,
the quality of the performance,
the self assessment,
the competence profile.

The authentic task
The performance and the observation of the execution of authentic tasks in real life
situations are the basis of the TASK assessment framework.
The usual evaluation methods, based on written (tests, themes, summaries,
researches, compositions, etc.) and oral (exposure of studied texts, research report
or surveys, etc.) verifications, focus just on the linguistic-verbal and the logicalmathematical knowledge and skills. The authentic assessment put the
competences to the test in realistic situations, carrying out tasks that require, in

9

addition to the exercise of particular skills, a holistic overview. That can show if the
learner acquired a knowledge basis that allows him/her to making sense of his/hers
own experiences, solve problems and take decisions. Authentic assessment
includes a set of different tasks: making inquiries, writing, reviewing, debating,
analysing, collaborating, etc.; it verifies if the student is able to product artefacts,
answers and actions consciously, thoroughly and credibly.
The TASK framework proposes real situations and authentic tasks to be performed
in contexts of increasing complexity in order to match the corresponding level of
mastery. Since a competence is expressed by the performance of a compound
behaviour in a given context, in order to observe a competence this is divided into
sub-competences or domains.
For example, the Key Competence “Communication in the mother tongue” is
articulated in the following domains:
•
•
•
•
•

listening
reading
writing
speaking
interaction

The areas of competences and descriptors adopted in the TASK framework originate
from the European Référentiels (as for example DIGCOMP: A Framework for
Developing and Understanding Digital Competence in Europe, Report EUR 26035
EN, for Digital Competence; CEFR – Common European Framework of Reference for
Languages: Learning, Teaching, Assessment for linguistic competences).
TASK framework provides a repertory of authentic tasks for each domain of a
competence. Each domain of a competence can be performed at different levels of
mastery.

Mastery levels
According to the TASK framework the assessment is based on four mastery levels
which are identified by the comparison and match of the national competences’
certification formats in use in the TASK partner Countries:
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Level D – initial: the student, when guided, can perform simple tasks in known
situations;
Level C – basic: the student can perform simple tasks also in unknown situations,
showing a basic level of skills and knowledge applying rules and procedures.
Level B – intermediate: the student performs tasks and solves unknown problems,
applying acquired knowledge and skills to new contexts.
Level A – advanced: the student performs complex tasks and solve complex
problems, showing applying acquired knowledge and skills; express and supports
his own opinions, takes decisions.

The quality of the performance
According to the TASK framework, in order to observe and evaluate the quality of
the performance, it is necessary to collect evidences (pictures, video, artefacts,
products, exercises, etc.) that allow to re-observe and analyse, in a second moment,
the performed task. Some control questions guide the evaluation of the quality of
the performance, focusing on four dimensions:
Reflective dimension: attitude to reflect on actions while executing a procedure.
Autonomous dimension: attitude to come up with new suggestions, inventing
new actions/things.
Self-management dimension: attitude to see opportunities, maintain
motivation, come up with ideas.
Effectiveness dimension: attitude to solve problems, overcoming obstacles,
obtain results.
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The following table shows the control questions guiding the assessment of the
quality of the performance.
QUALITY DIMENSION

CONTROL QUESTIONS
Executing a task, do you consider alternatives
to improve your actions?

Critical thinking
Executing a task, do you turn your experience
in to action?

REFLECTIVE
DIMENSION

Executing a task, are you the one who find
solutions to overcome the obstacles?
Problem solving
Executing a task, are you the one who set the
problem?
Executing a task, do you come up with new
suggestions?
Creativity
Do you analyse the same situation from
different points of view?

AUTONOMOUS
DIMENSION

Are you the one who comes up with ideas?
Initiative
Are you the one who sees opportunities?
Risk assessment

Do you recognize threats before taking an
action?
Do you take the risks?

SELFMANAGEMENT
DIMENSION

Do you collect info before taking decisions?
Decision making

Constructive
management of
feelings

Do you set acceptable conditions for taking
decisions?
Executing a task, can you maintain a good level
of concentration?
Executing a task, do you overcome stress?
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QUALITY DIMENSION

Effectiveness

CONTROL QUESTIONS
Executing a task, do you accomplish what needs
to be done?
Do you bring the task to completion?

Impact

EFFECTIVENESS
DIMENSION

Executing a task, do you make it work?
Executing a task, do you meet the aim?

Adequate use of
resources

Executing a task, do you know the sources to
gain necessary information?
Executing a task, do you engage a balanced
elapse of time?

The evidences of the performances, that of course can be stored in a Portfolio, can
be papered or digital according to the nature of the evidences. Teachers and
students are expected to review the performance and answer the control questions
that encourage a guided reflective process supporting the self assessment, also in
a diachronic perspective. The TASK web application provides a digital support to
this exercise.

The self assessment
TASK framework realizes a balance between assessment and self assessment.
Teachers, acting an official and formal role, are decisive in the TASK evaluation
procedure implementation. Yet the students are expected to be active and aware
in the accomplishment of the assessment procedure.

The students’ role
The student is asked to chose the mastery level to be faced with; together with the
teacher is asked to observe and re-observe his/hers performance; guided by the
teacher and the control questions the student evaluates the quality of the
performance. The process can involve just the teacher and the student, but also a
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little group of students or the whole class in a peer to peer evaluation procedure.
This gives the teacher - and the student himself - the opportunity to understand
which learning strategies have been applied, which communicative and cognitive
abilities applied to daily contexts have been put into play. In this perspective,
another fundamental component of the TASK framework is the self-assessment: the
student is encouraged to know him/herself, his/her strategies, experiences and the
meaning of the learning process.

The teachers’ role
The teacher applies the TASK procedure to observe, evaluate and certificate the
students’ competences. The online tool supports the teachers during the
evaluation procedure, suggesting a set of assessment items based on real tasks for
each competence and domain of a competence, providing a selection of indicators
and descriptors useful to fill in the certification document, qualitative and
quantitative feedbacks, suggestions to improve the quality of the performance of
the student, individual reports for each student performance.
Applying the procedure, the teacher is asked to involve and guide the student in
the choices necessary to fulfil the assessment procedure, inviting the student to
reflect, to examine and comment the behaviours and the performances, analysing
the collected evidences, taking advantage of the control questions in order to
reflect together on the quality of the performance.
When the process is completed the teacher checks and verifies if the initial choice
of the mastery level selected by the student was suitable or not, comment the
results of the assessment with the student, highlight over or under estimation, give
feedback to improve the quality of the performance.

Competence profile
The self-evaluation process, supported by the TASK web application, generates:
•
•
•

a specific profile description per each quality dimension of the domain;
a specific feedback per each quality dimension of the domain;
a highlight about the compliance of the owned Mastery level compared to the
Mastery level selected;
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•

a Competence profile description, once the evaluation of the all domains is
completed, to be eventually sequentially included in the certification format.

The feedback and profile description reflect the steps of the evaluation process: the
selected Key competence, the selected mastery, the score assigned on a five points
scale (from 1 the lower to 5 the higher) to record the quality of the four dimensions
(Reflectiveness, Autonomy, Self-management, Effectiveness), for the five domains
of the Key competence.
The feedbacks and the Key competence profile description are based on the scores
assigned to rate the quality of the performance for each domain. The feedback is
generated per each domain of the evaluated competence and it is calculated on the
basis of the assigned quality score to each dimension for that specific domain.
The Key competence profile is generated on the basis of the combined quality
scores (mode) assigned to the different dimensions for all domains. The user,
indeed, will obtain the Key competence profile just if s/he will have completed the
self-evaluation process for all the domains of the selected competence.
An overall common message summarizes and introduces the result of the
assessment.

TASK ASSESSMENT PROCEDURE
The TASK web application supports the assessment guiding the users step by step,
providing profiles and feedbacks that are generated mirroring the answers given
to the control questions. Teachers can take advantage of these descriptions to give
input to students to empower their competence and to fill in the certification
format. Nevertheless, the described procedure is effective and can be applied also
without any web support. Five steps lead to the identification of the competence
profile:
Step 1 – choice of the competence: the student is asked to choose the competence
to be evaluated.
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Step 2 – choice of the mastery level: the student is faced with four different
situations, each one reflecting a different mastery level of the selected competence
to be evaluated. S/he is asked to recognise him/herself in one of these proposed
situations.
Step 3 – choice of the sub competence to be evaluated: for each sub areas of the
selected competence the student is asked to perform an authentic task of a
complexity correspondent to the selected mastery level.
Step 4 – authentic task execution: the teacher observes the student’s performance
and collects evidences of the performed behaviour (pictures, video, artefacts,
products, etc.). This collection will allow, both to the teacher and the student, to
observe and re-observe the performance also in a second moment, and to evaluate
the quality of the performance itself.
Step 5 – evaluation of the quality of the performance: a set of control questions,
related to the efficacy, critical thinking, problem solving, management of feelings,
guide the evaluation of the quality of the performance.

TASK OPERATIVE SUGGESTIONS
This guide provides few suggestions supporting the operative implementation of
the assessment of competences, grounded on the results of the piloting experience
of the TASK assessment procedure, which involved over one hundred students and
one hundred teachers in 14 European Countries.

1. Experience the assessment procedure on
yourself
Beforehand applying the assessment procedure, review the aims and the approach
of the TASK assessment methodology; complete the registration form and log in;
explore the functions, the steps, the texts, the items of the web application, and
experience the procedure for the first time to assess yourself.
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To start the assessment, select one competence among those available, select the
mastery level, choose one domain to be assessed. For the selected mastery level
and domain, you are asked to perform an authentic task, then you are guided to
evaluate the quality of your performance.
This preliminary experience of the assessment path will help you also to esteem,
for the further implementation of the procedure with your students, the time and
effort required for the task completion. Time, actually, is a very relevant variable in
the learning process as well as in the assessment process. That is why you need to
clearly plan the assessment experience and organize the work.

2. Organize the work
Decide if you intend to implement the assessment procedure in collaboration with
your colleagues or by your own. Indeed, Key Competences are transversal to all the
disciplines, so that the team of teachers can manage the assessment together. With
the support of colleagues, you can cooperate dividing the effort and assess
different students’ performance of the same authentic task; or you can collaborate
reviewing together the performance of the same student, which increases the level
of reliability of the assessment.
In this preliminary exploration you can discuss with your colleagues the possible
solutions on how to accomplish the tasks and how to collect the evidences of the
performance. The evidences can be recorded with different supports according to
the nature of the task. They can be just papered documents (for example if they are
related to the domain “writing” for the Key Competence “Communication in the
mother tongue”) or audio (for example if they are related to the domains
“speaking” or “readings” for the Key Competence “Communication in the mother
tongue”) or video (for example if they are related to the domain “listening” or
“interaction” for the Key Competence “Communication in the mother tongue”)
Decide and plan for each task, according to specific circumstances and local
requirements, if it is better to let students accomplish the task individually, at home
or in classroom, collecting by themselves the evidences of the performance, or if it
is better to accomplish the task one-to-one or in a plenary session, if the evidences
will be collected by the teacher or by the classmates; if it is better to give the
assessment feedback to each student individually or in a plenary session, etc.
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To make the assessment effective you ought to assume a longitudinal perspective.
You can evaluate and monitor the competences’ development along the whole
duration of the school year. Schedule the assessment activities according to your
school calendar in order to respect the general deadlines. Consider the time
necessary to learn this different assessment approach that is not usual for the
students.
Each assessment session, including the performance of the tasks related to the five
domains of one competence, can require different time. One assessment session
can last one hour; another could last three lessons. Make an esteem of the time
required for the completion of an assessment session, bearing in mind:
•
•
•
•

•

the nature of the task to be performed,
the nature of the evidences to be collected,
the number of students involved,
the individual or collective organization, eventually involving the team
teachers of the school class, of the assessment activities’ management and
fulfilment,
the cooperative (by division of labour) or collaborative settlement of the
assessment activities’ management and fulfilment.

3. Perform the assessment
Students, that are not used to this assessment approach, might have refusing or
enthusiastic reactions. Foresee and enact a demonstrative lesson, introducing the
TASK assessment procedure, clarify the aim of the assessment and show the
procedure step by step to the students.
Involve students in a plenary assessment live demonstrative session. Start with one
easy task, you will have selected beforehand, requiring few explanation and time
to be performed. Give examples and explanations, let students interact in the
evaluation of the quality of the performance guided by the control questions,
encourage the self reflection. Provide an example on how to collect evidences of
the performance, involve the students in recording their mates’ performance. After
the students will have completed the performance evaluation, analyse and discuss
with them the profiles and feedbacks provided by the web application. Starting
from the suggestions provided by the TASK web application give explanations
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about the area of empowerment and input to improve, involving the students and
asking them to provide suggestions.
According to the reactions and feedbacks you will receive from your students, you
can schedule one or more sessions to complete the demonstrative lesson.
Present to your students the agenda of the assessment you previously prepared,
provide them with a time table and deadlines, indicate if the assessment procedure
will be leaded by your own or in collaboration with the team of your colleagues,
give the last instructions for the assessment fulfilment.
Now you are ready to start with assessment procedure.

4. How to use the results
At the completion of the assessment of each domain the TASK web application
provides:
•
•
•

a specific profile description per each dimension of the domain,
a specific feedback per each dimension of the domain,
a highlight about the compliance of the owned Mastery level compared to the
Mastery level selected.

At the completion of the assessment of all the domains of the selected competence
the TASK web application provides:
•

a competence profile combining the results of the assessment of all the
domains of the selected competence

Profiles descriptions and feedbacks can be use for at least three scopes:
•
•
•

formative evaluation,
completion of the National certification format,
fulfilment of the Europass supplement Certificate.

An example of a profile description for the mastery level D is:
“When I accomplish the task, I prefer to execute a procedure repeating a settled
pattern with an expert guide. I tend to refer to my previous experiences. I tend to
adopt the standard and prefer to ask for help if I find obstacles. I tend to trust
someone more experienced than me to analyse a problematic situation.”
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An example of the related feedback is:
“Take your time to exercise a procedure. Repeat the same procedure to execute
different tasks of the same type and difficulty since you feel confident enough to
explore possible alternatives of action. In this way you can enrich your wealth of
experiences. When you find an obstacle try to visualize the problem (use pictures,
schema, sketches etc.), observe the different sides of the problem, fragment the
problem, consider connections of causes and effects, establish a hierarchy of causes
and effects. Observe the others, but look for information by your own to solve the
problem, refer to your experience and turn it into action, try different solutions and
learn from your errors”.
Both students and teachers can take advantage of these statements for a formative
evaluation. During the evaluation process, the collected evidences and the control
questions encourage to reanalyse the given performance. This is already a relevant
stage of self reflection. At the end of the evaluation the profiles give a mirror to the
student to reflect and acquire more awareness of strength points and weaknesses.
The feedbacks give hints and tricks to improve the quality of the performance. The
teacher’s role is decisive in supporting this analysis that cannot be left to the
student one alone. “Self” indeed doesn’t mean necessarily “by myself”. In this way
the assessment engages a self reflection process that is, indeed, at the same time
a learning process. Profiles and feedbacks are not solely statements, they are a
support to the metacognitive analysis and control of the performance.
The results of the evaluation can support teachers to complete the National
certification formats. Profiles and feedbacks descriptions given by the TASK web
application steadily origin from the mastery level descriptions that in turn born
from the comparison and match of the National certification formats in use in TASK
partner Countries.
For example, the profile description for the level D “The student prefers to execute
a procedure repeating a settled pattern with an expert guide; refers to previous
experiences, but tends to adopt the standard and trusts someone more experienced
to analyse a problematic situation and prefers to ask for help if s/he finds obstacles”
is clearly compliant with the Mastery Learning description: Level D – initial: the
student, when guided, can perform simple tasks in known situations.
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The descriptors adopted in the TASK framework originate from the European
Référentiels (e.g. DIGCOM for the Digital Competences; CEFR for linguistic
competences). That is why profiles descriptors are compliant with the European
standards and can be used to fulfil the Europass supplement Certificate1: a
document describing exactly the knowledge, the profiles of skills and
competences, acquired by holders of vocational education and training certificates.
It provides additional information to that already included in the official certificate
and/or transcript, making it more easily understood, especially by employers or
institutions abroad.

1

https://europass.cedefop.europa.eu/documents/european-skills-passport/certificate-supplement/examples
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PART 2. RECOMMENDATIONS
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APPLYING TASK AT A SYSTEM LEVEL
The Task framework reposes on standards and requirements that make it compliant
with Institutional systems and European frameworks of assessment and
certification of competences. A preliminary research, comparing the European
requirements, the National models and formats in use in the TASK partner
Countries, supports this extent of the proposed assessment framework2.
This premise makes really possible to standardize and formalize the designed and
experienced assessment methodology and tools, extending the use of it to the
educational and training System both at national and European level.
Ministries and Educational Institutions, rightly, provides schools with models of
certifications and guidelines for the assessment, yet the choice of methodologies
and tools for the assessment are left to teachers with respect of their professional
and didactic freedom, necessary to adapt the general rules to the specific contexts
and requirements. Actually, while the Competences’ certification formats are
available, there is still a lack of systematic methodologies and tools for the
assessment of competences, as well as a consolidated practice and culture of
competence assessment and self assessment still need empowering. TASK
framework meets this need showing a possible way.
Indeed, the piloting of the TASK assessment procedure supported by a web
application, which involved over one hundred students and one hundred teachers
in 14 European Countries, demonstrates the effectiveness of the proposed
approach. Yet in order to make it usable as a systematic approach, integrating it in
the daily practice at Organizational level, some precautions are needed. It might be
assumed:
•
•
•
•

2

a diachronic perspective,
a collegial perspective,
a proactive perspective of integration, improvement and fine tuning of
assessment tools and items,
an institutional perspective involving decision makers and policy makers.

The research is available at URL http://www.taskeuproject.com/research/
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The TASK assessment approach can be adopted as a spot, applying it just to a single
episodic assessment event, maintaining its effectiveness. Yet in a diachronic
perspective it can produce the maximum effect. At the very beginning, applying
the Task procedure requires a relevant investment of time and effort in order to
understand and carry out the process. That can be time expensive if it is applied for
one spot. The return on investment is in the longitudinal perspective, when the
process is interiorized and the routine gives the space to the empowerment of the
self reflection attitude, to the improvement of the metacognitive strategies, to the
consolidation of self awareness, enriching the learning experience.
That is possible if the assessment based on the TASK framework is integrated in the
timetable of the annual teaching calendar, estimating the assessment sessions that
will be required and implemented as part of the ordinary assessment procedures.
That means planning the assessment calendar together with the teaching calendar.
The diachronic perspective generates another added value: the opportunity to
compare the performances in a longitudinal dimension, appreciating the
progresses and changes. The elapse of time of the diachronic perspective can vary
from a monthly range to an annual range, up to the whole school cycle duration.
The TASK assessment approach can be adopted by the single teacher, applying it
just to a single school class, maintaining its effectiveness. Yet in a collegial
perspective it can produce the maximum effect. If the team of teachers applies the
same approach, the assessment results increase their reliability; a common culture
of assessment and self assessment can be strengthened both by the side of the
teachers and of the students who receive coherent messages and feedbacks.
Sharing the assessment effort in a collegial perspective, even more for the
assessment of key competences which are transversal competences, eases the work
eventually required to a single teacher and allows to optimize the time necessary
for the assessment completion. That means planning the assessment calendar and
sessions within the team of teachers.
The TASK assessment framework and methodology are checked and verified on the
ground on a relevant sample of practitioners as a result of an action research
approach. Nevertheless, the tools, the assessment items and the repertory of real
tasks, the profiles and feedbacks can be continuously perfected by adapting them
to the specific contexts. That requires a proactive perspective of integration,
improvement and fine tuning of the proposed assessment tools and items. They
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can be refined and enriched exactly through their use. Teachers can take advantage
of the proposed repertory of real tasks to develop their assessment rubrics, to
generate new real tasks for other competences. Applying the TASK assessment
framework, teachers can continue the action research started with the TASK project.
The TASK assessment approach can be adopted by a single School, maintaining its
effectiveness. Yet in an institutional perspective, involving decision makers and
policy makers, it can produce the maximum effect. TASK introduces changes in the
usual assessment approach, that is why to make it works, the teachers’ effort must
be supported by the School director and by the School management bodies within
a common educational policy. Changes can be implemented step by step, starting
with little experiences, applying the assessment procedure first in an experimental
group, choosing the most fit school class of students and collaborative colleagues,
experiencing at first the easiest authentic tasks requiring few time, verifying the
applicability to the context. That allows to contain eventual errors or frustrations, to
find solutions and alternatives, to re-plan and re-organize the work in a protected
bound. Once the experience is consolidated then a further exploitation and
increase of the methodology application can be enacted in a larger scale.
From a System and Institutional point of view, the Policy makers, at national and at
European level, might adopt TASK framework as a good practice, to be proposed
and introduced within the schools as a methodological reference point and as a
practical example to refer to for the assessment of competences. In this case the
above described changes and experimental path for the implementation of the
TASK framework at a System level could assume a national or even a European
perspective.

TRANSFERRING TASK IN OTHER FIELDS OF
TRAINING AND EDUCATION
The European Policies for Education and Training mainly focus on the belief about
the fact that Education and Training are a decisive element of the EU's drive to
become more competitive and socially cohesive. The creation of a knowledgebased society underpinning that strategy needs to be based on more effective use
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of resources and a future-oriented design of Education and Training models and
solutions involving new approaches to learning, both in schools and at work. Most
of the Recommendations of the EU Parliament and Council urge in the direction of
assuming common quality standards and references for the quality assurance in
Education and Training (EQAVET), for the recognition of credits for training (ECTS
and ECVET) and of qualifications (EQF).
That is why the common orientation of European educational institutions is toward
curriculum development instead of scholastic programs in order to allow a future
common competence recognition at European level. That is why, in turn, TASK
assessment framework focuses on competences instead of disciplines, and
grounds its actions and outputs on the European reference framework of key
competences and on Europass models and tools.
That gives TASK a European breath and value, respecting at the same time the
national requirements of the educational systems of each project partner Country.
Furthermore, the TASK framework and web application for the assessment of key
competences, originating from a model addressed to adult learners, being already
applied to lower secondary school, shows clear synergies with other educational
sectors over the the original iVET (initial Vocational Education and Training) context
for which it has been designed.
That makes TASK framework, which provides a model independent from the
content, suitable to be transferred and adapted at least at a:
•
•
•

Sectorial level;
Geographic and linguistic level;
Technological level;

to:
•
•
•
•

Primary education;
Adult education;
Specific VET economical sectors;
Inventory of validation arrangements.
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PRIMARY EDUCATION
TASK framework and web application, thought for the VET, have been designed and
tested to support the assessment and certification process of Key Competences in
the lower and upper secondary school: the framework is compliant with the
requirements of the Vocational training sector as well as with those of the
Instruction. That makes it suitable of being transferred, with the necessary
adaptations, also to the primary education. In Italy, for example, the competence
certification, indeed, is compulsory. The main required adaptation might concern,
in this case, the lexicon and the repertory of the authentic tasks addressing
experiences fit with the age and expected learning outputs of primary school
children.

ADULT EDUCATION
Task assessment framework origins from a model targeted for adult learners in non
vocational and informal education. In this new release, adapted to vocational
training and education, it acquires an added value for adult learners who re-enter
in the educational and training systems, with a particular relevance also for nonEuropean citizens, of course with the necessary adaptation of the lexicon and
eventually with linguistic adaptation. This latter suggests the opportunity to
empower the repertory of authentic tasks translating the items in non European
languages.

LINGUISTIC AND GEOGRAPHIC ADAPTATION
The linguistic and geographic adaptation will allow extending the application of
the proposed framework to the other European Countries not directly involved in
the Project, including for example Countries and languages of the Eastern and
Northern Europe.
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SPECIFIC VET ECONOMICAL SECTORS
Task assessment framework addresses key competences which are transversal
competences, nevertheless, being precisely a model, competence oriented, it is
independent from the content and can be adapted to assess also technical
competences. That makes the TASK assessment framework transferable also to
specific VET training sector addressing different economical sectors (e.g.
Agriculture, Electricity, Manufacturing, Constructions, Accommodation and food
service activities, etc.). The adaptation required in this case concerns the update of
the repertory of authentic tasks specifically related to the learning outputs expected
for a specific training and productive sector.

TECHNOLOGIC ADAPTATION
The results of piloting activities, carried out to check the efficacy of the TASK
framework, suggests a further exploitation of the web application features, for
example developing a mobile application or integrating the procedure within
social networks. Furthermore, the competence profile generated by the system can
be valorised for the profile completion of social professional networks like Linkedin
or can be used for the issue of the Open Badges.

TOWARDS THE EUROPEAN INVENTORY ON
VALIDATION
Finally, TASK framework can contribute to the improvements of the validation
arrangements that enable individuals to increase the visibility and value of their
knowledge, skills and competences, wherever these have been acquired: inside or
outside formal education and training: at school, at work, at home or in voluntary
activities. With this contributing to the implementation of the 2012 Council
Recommendation on validation that encourages Member States to put in place
national arrangements for validation by 2018.
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ANNEX: CERTIFICATION OF
COMPETENCES IN THE
PARTNERS’ COUNTRIES
These synoptic grids provide a synthesis of the results of the country surveys on
rules, practices and tools for the assessment and certification of Key Competences
realized in the first project’s step. The surveys were carried out in Italy, Belgium
Turkey, Spain and France in order to provide a basis that will support the adapting
and transferring the Vintage model and the realization of the TASK Framework.
The surveys, referred to ISCED2 (lower secondary school) and ISCED3 (upper
secondary school) levels, have highlighted the following main results:
- Currently the Key Competences are embedded in school curricula at various levels
of implementation. Some school systems incorporate a system of competences
some of which can be likened to one or more of the Key Competences; in other
cases, we see an embedment of all 8 Key Competences as defined in the
Recommendation of 2006 of the European Commission.
- In all school system the Key Competences are transversal to the disciplines: this
means that they have to be acquired in different disciplines learned in school.
- All 8 Key Competences are embedded in school curricula of Italy (ISCED 2 and 3),
Belgium (ISCED 2 and 3), Spain (ISCED 2); in France 7 Key Competences are
embedded at level ISCED 2 (KC5 Learning to learn is not present). In Turkey we find
the first 3 Key Competences at ISCED3 level.
- Only in Italy and France it is mandatory to certificate the Key Competences. In Italy
there is a certification grid to certificate all the 8 Key Competence for ISCED2 level;
a similar model is used for ISCED3, but in this case the 8 Key Competences are
grouped into four axes (language, mathematic, scientific/technological and
historical/social). In France the instrument of certification is the Personal booklet of
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knowledge and competences. These instruments alongside and do not replace
traditional official certifications, e.g. certificates, diplomas, etc.
Key Competences common in school curricula in the partners’ countries:

ISCED2

ISCED3

ITALY, BELGIUM, FRANCE, SPAIN

ITALY, BELGIUM, TURKEY

1) Communication in the mother tongue;

1) Communication in the mother tongue;

2) Communication in foreign languages;

2) Communication in foreign languages;

3) Mathematical competence and basic
competences in science and technology;

3) Mathematical competence and basic
competences in science and technology.

4) Digital competence;
5) Learning to learn;
6) Social and civic competences;
7) Sense of initiative and entrepreneurship;
8) Cultural awareness and expression.
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ITALY
SCHOOL LEVEL: ISCED2
CORRENSPONDENT KEY
COMPETENCES

RECOGNIZED COMPETENCES
1) Communication in the mother
tongue;

1) Communication in the mother
tongue;

2) Communication in foreign languages;

2) Communication in foreign languages;

3) Mathematical competence and basic
competences in science and technology;

3) Mathematical competence and basic
competences in science and technology;

4) Digital competence;

4) Digital competence;

5) Learning to learn;

5) Learning to learn;

6) Social and civic competences;

6) Social and civic competences;

7) Sense of initiative and
entrepreneurship;

7) Sense of initiative and
entrepreneurship;

8) Cultural awareness and expression.

8) Cultural awareness and expression.

CERTIFICATION
Certification model based on a four grades scale: advanced, intermediate, basic and
initial - "Scheda per la certificazione delle competenze al termine del primo ciclo di
istruzione". Each Key Competence is transversal to all school disciplines.
ASSESSMENT
Guidelines annexes to the Circular give suggestions and indications; each school and
teacher is free to adopt the preferred methodology.
NORMATIVE REFERENCE
Guidelines annexes to the Circular give suggestions and indications; each school and
teacher is free to adopt the preferred methodology.
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ITALY
SCHOOL LEVEL: ISCED3
CORRENSPONDENT KEY
COMPETENCES

RECOGNIZED COMPETENCES

1) Communication in the mother
tongue;
2) Communication in foreign languages;

Languages axis

4) Digital competence;
8) Cultural awareness and expression
3) Mathematical competence and basic
competences in science and technology

Mathematical axis

3) Mathematical competence and basic
competences in science and technology;

Scientific and technological axis

4) Digital competence
6) Social and civic competences;
Historical and social axis

7) Sense of initiative and
entrepreneurship

CERTIFICATION
Certification model based on a 3 grades scale: basic, intermediate and advanced.
"Scheda per la certificazione delle competenze di base"
ASSESSMENT
Each school and teacher is free to adopt the preferred methodology.
NORMATIVE REFERENCE
Each school and teacher is free to adopt the preferred methodology.
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BELGIUM
SCHOOL LEVEL: ISCED2 – ISCED3
CORRENSPONDENT KEY
COMPETENCES

RECOGNIZED COMPETENCES
1) Communication in the mother
tongue;

1) Communication in the mother
tongue;

2) Communication in foreign languages;

2) Communication in foreign languages;

3) Mathematical competence and basic
competences in science and technology;

3) Mathematical competence and basic
competences in science and technology;

4) Digital competence;

4) Digital competence;

5) Learning to learn;

5) Learning to learn;

6) Social and civic competences;

6) Social and civic competences;

7) Sense of initiative and
entrepreneurship;

7) Sense of initiative and
entrepreneurship;

8) Cultural awareness and expression.

8) Cultural awareness and expression.

CERTIFICATION
There is no obligation to certify competences. Format for competence-based
formulation of final objectives’ is currently in the public consultation phase and has
not yet been implemented.
ASSESSMENT
Schools are free to determine their own teaching and assessment methods. Students
are examined by their class or subject teacher. After the examinations it is the so called
“class team council” who decides if a student passes to the next year or grade. Students
are assessed by means of tests and examinations, organized by the individual
specialist teacher under the ultimate responsibility of the school’s organizing body
(“inrichtende macht”).
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FRANCE
SCHOOL LEVEL: ISCED2
RECOGNIZED COMPETENCES

CORRENSPONDENT KEY
COMPETENCES

Mastering of the French language

1) Communication in the mother tongue

Proficiency in a modern foreign
language

2) Communication in foreign languages

Key elements of mathematics, science
and technology

3) Mathematical competence and basic
competences in science and technology

Proficiency in information, technology
and communication

4) Digital competence

Humanist culture

8) Cultural awareness and expression

Social and civic skills

6) Social and civic competences

Autonomy and initiative

7) Sense of initiative and
entrepreneurship

CERTIFICATION
Livret Personnel de Connaissances = Personal booklet of knowledge and
competences.
ASSESSMENT
There are reference grids describing the expected elements of the Common Core of
knowledge at the end of lower secondary school. They also give indications of
evaluation for each of the seven competences. The evaluation of the knowledge of
the pupils is carried out gradually, from the sixième (when pupils are 11 years old) to
the troisième (15 years ols), in every discipline. It involves the whole educational
team (teachers, chief supervisor...).
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The complex task is a task mobilizing internal resources (culture, capacities,
knowledge, real-life experience) and external resources (methodological help,
protocols, documentary resources).
It is thus an integral part of the notion of competence.
To validate the common core of knowledge and skills, information are needed in order
to say if pupils acquired or not the expected skills.
NORMATIVE REFERENCE
2005 Education Act (loi d'orientation et de programme pour l'avenir de l'École)
Common Core of Knowledge and Skills of the French education system: SOCLE
COMMUN DE CONNAISSANCES ET DE COMPÉTENCES - D. n° 2006-830 du 11-72006.
Law of orientation and programming for the refoundation of the School of the
Republic of July 8th, 2013 plans an evolution and a redefinition of the Common Core
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SPAIN
SCHOOL LEVEL: ISCED2
CORRENSPONDENT KEY
COMPETENCES

RECOGNIZED COMPETENCES

1) Communication in the mother
tongue;

Linguistic communication

2) Communication in foreign languages
Mathematical competence and basic
competences in science and technology

3) Mathematical competence and basic
competences in science and technology

Digital competence

4) Digital competence

Capacity to learn to learn

5) Learning to learn

Social and civic competences

6) Social and civic competences

Sense of initiative and entrepreneurship

7) Sense of initiative and
entrepreneurship

Cultural Awareness and Expression

8) Cultural awareness and expression

CERTIFICATION
There is no obligation to certify competences.
NORMATIVE REFERENCE
Ley Orgánica 8/2013 (LOMCE)
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TURKEY
SCHOOL LEVEL: ISCED3
CORRENSPONDENT KEY
COMPETENCES

RECOGNIZED COMPETENCES
Communication in mother tongue

1) Communication in the mother tongue

Communication in foreign languages

2) Communication in foreign languages

Mathematical competence and basic
competences in science and technology

3) Mathematical competence and basic
competences in science and technology

CERTIFICATION
There is no obligation to certify competences.
ASSESSMENT
To evaluate competences classical-alternative methods of assessment and evaluation
are used. Multiple choice tests are common. Some of these tests are evaluated by
teachers and some others by the Ministry of Education in the centre.
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